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The National Book Foundation (NBF) Teacher Fellowship 
supports and celebrates 6th–12th grade teachers who use 
innovative methods to make reading for pleasure a part of 
their students’ school day experience. The NBF Teacher 
Fellowship aims to:

•	 Support classroom activities that have a direct impact 
on the development of students as lifelong readers

•	 Celebrate and highlight creative and effective models 
for independent reading instruction

•	 Connect more young people with great literature 
through National Book Award–honored titles

The Fellowship culminates in an in-person celebration, 
in which the Fellows from all over the country are flown 
into New York City for a day of literary adventures and 
excitement.

For more information on program responsibilities, 
eligibility requirements, and additional opportunities for 
educators, visit the National Book Foundation’s website.

“This project reminded me just how powerful reading 
for pleasure can be, especially for young people who 
may not always see themselves as readers.” 
— Beatriz Ramos Jimenez, 2024/25 Teacher Fellow

INTRODUCTION

Do you want 
to be an NBF 
Teacher Fellow?

Applications for  
the 2027/28 school 
year will open in 
January 2027!

https://www.nationalbook.org/programs/national-book-foundation-teacher-fellowship/
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YEAR IN REVIEW: 2025/26 TEACHER FELLOW 
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Middle School (6th–8th grade)
Jade Jacobs • Fresh Meadows, NY

Christopher Love • La Cruces, NM 

Gladys Nunez Flores • Elko, NV

High School (9th–12th grade)
Mignon Combs • Emeryville, CA

Monica DeGarmo • Detroit, MI 

Samantha Lyons • Tucson, AZ

Samantha Mosher • Brooklyn, NY
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YEAR IN REVIEW

JADE JACOBS
Fresh Meadows, NY

George J. Ryan Middle School (216Q)
6th–8th grade Library Book Club

In the “Mock National Book Award for Young People’s Literature,” 
students read and critiqued books from the 2024 Young People’s Literature 
Longlist. Students developed the judging criteria and engaged in deliberations 
to rank their choice titles. At the end of the year, students discussed and 
determined their 2024 Winner of the Mock National Book Award for Young 
People’s Literature. During their discussions, they also found out which title 
won in 2024 and determined if they agreed or not with the selection.

To learn more about how Jade engaged students in reading for pleasure in 
her library, see the following classroom activity below:  

Reading Preference and Book Ranking Selection Survey
Duration: 5–10 minutes, completed at the beginning of the semester or unit 
Materials: Google Forms

The reading preference survey gathers data from students to serve as a 
foundational tool for selecting committee members and defining award 
categories. The form identifies the student’s name, class, contact information, 
and reading frequency (from daily readers to those who rarely read for fun) to 
ensure the committee is representative of the student body.

The book ranking selection survey is used to determine the reading 
priorities of the student committee. It asks students to rank five specific books 
from 1 (first choice) to 5 (last choice) to establish a reading order for the 
award evaluation process. They can express their personal reading identities 
through detailed genre and format preferences.

Learn more about Jade

Students chose Huda F 
Cares? as one of their 
finalists because of the 
relatable main character.
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CHRISTOPHER LOVE
Las Cruces, NM

Camino Real Middle School
6th grade English Language Arts

The “English Language Arts Family Literacy Project” aimed to increase 
family engagement and literacy through culturally and linguistically 
responsive texts. Each student received and kept multiple anchor novels; 
and resources such as gift cards were provided to support and encourage 
participation in family literacy events. Students completed a cultural identity 
project, gathered family literacy data through surveys, and developed a 
resource website to help families access free local literacy opportunities 
within the community.

To learn more about how Christopher engaged students in reading for 
pleasure, see the following classroom activity below:  

Socratic Seminars + Literature Circles
Duration: whole class period, twice a week 
Materials: class text, highlighters, pencils, paper

For this classroom activity, students read a shared text and then participated in small-group 
literature circles. Each member of the literature circle was responsible for a specific role 
during their discussions (e.g., summarizer, vocabulary finder, discussion leader, connector). 
After the small-group discussions, students transitioned into a whole-class Socratic Seminar, 
where they engaged in a student-led dialogue that centered on open-ended questions about 
the whole class text. This approach encouraged students to take ownership of discussions while 
deepening their understanding of texts through structured collaboration.

YEAR IN REVIEW

Learn more about Christopher

Students made authentic 
connections to characters’ 
culturals, challenges, and 
personal growth in A Sea of 
Lemon Trees: The Corrido 
of Roberto Alvarez.
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GLADYS NUNEZ FLORES
Elko, NV

Flag View Intermediate School
6th grade Science

YEAR IN REVIEW

“Joyful Reading, Meaningful Science” blended reading for pleasure with 
science instruction. Using A Bird in the Air Means We Can Still Breathe by 
Mahogany L. Browne, students explored themes of breathing, resilience, and 
community and connected these ideas to environmental topics such as air 
quality, respiratory health, and bird migration.

To learn more about how Gladys engaged students in reading for pleasure 
while reinforcing science learning, see the following classroom activity below:  

Read, Reflect, Connect
Duration: 20–30 minutes per class period, can be repeated weekly or daily 
Materials: class text, student journal, discussion questions 

One activity that was highly successful in my classroom was the Read, Reflect, 
Connect Journaling Routine. After reading a short section of A Bird in the Air Means 
We Can Still Breathe aloud together, students responded to one reflective prompt 
that connected the text to a science topic or a personal experience. For example, after 
reading about air contamination and breathing challenges in the novel, students had 
the choice to write about a time they noticed poor air quality in their personal life or 
how they believe clean air impacts overall health.

Students then shared responses with a partner or small group, followed by a short 
whole-class discussion. This routine helped students build stamina for reading, make 
authentic connections to the text, and see reading as a space for conversation rather 
than assessment.

Learn more about Gladys

As part of their final 
projects, students made 
clay birds to demonstrate 
bird migration.
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MIGNON COMBS
Emeryville, CA

Emery High School 
12th grade English Language Arts

YEAR IN REVIEW

In “Emery Reads,” 12th grade students constructed profiles of themselves as readers, 
focusing on self-assessment of reading habits, interests, barriers, and progress toward 
reading goals. Students read books as a whole class, in small groups, and individually 
to see reading as both a community and solitary pursuit. Students engaged in a variety 
of activities, including aesthetic annotations, book reviews, and student-made podcast 
episodes that all explore moments of joy and change in reading.

To learn more about how Mignon engaged students in reading for pleasure, see the 
following classroom activity below:  

S.M.A.R.T. Reading
Students created S.M.A.R.T. reading goals related to attention span and focus 
while reading. Then, they dedicated 10 minutes of class time to independent 
reading, increasing the amount of time in 3–5-minute increments every class period.  

Here is language I used to introduce this activity to students: “For this to be 
meaningful, enjoyable, and effective, all of us need to commit to trying. This project 
is not about being perfect. It’s about your effort and willingness to explore what it 
means to be a reader and to seek joy in literature, even and perhaps, especially if 
you have not typically found pleasure in reading.”

Here is some of the language I displayed on a slide during independent reading: 

•	 “Consider your reading goal and the choices you can make right now in class to 
facilitate your progress toward that goal.”

•	 “Arrange yourself in a way that supports your focus: Do you want to face towards/
away from the timer? If you are listening to music, set a playlist. Remember, 
this is part of our practice in self-management, habit building, and personal 
accountability.”

Learn more about Mignon

Students displayed phrases 
and sentences they found 
beautiful in their Emery High 
Beautiful Language poster.
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MONICA DeGARMO
Detroit, MI

The School at Marygrove
10th–12th grade English Language Arts

YEAR IN REVIEW

“The Small Book Club Project” was a unique opportunity for students to truly guide the 
course of their learning by choosing the title they would read from a database of hundreds of 
National Book Award–honored titles. The 12th grade students in my AP Literature course were 
able to not only choose a book that was exciting to them, but they also had the opportunity to 
share the book, its story, and their analysis of it with the class and school community at large 
through the Small Book Club: Storyboard Hallway Posters Project.

To learn more about how Monica engaged students in reading for pleasure, see the following 
classroom activity below:  

The Hallway Storyboard
Duration: 20–30 minutes each week; can be used as a weekly formative assessment or a 
summative project at the end of the novel

Materials: Large poster paper, markers, crayons, colored pencils. Students also used old 
newspapers and magazines to cut out images that went along with their textual weekly updates 

Every week, students did individual annotations of their book using their weekly 
guided-reading questions. Since students were reading different books in each 
book club, the questions were designed to be general and applicable to any 
book. Then, students met with their book clubs to discuss these questions.

In addition to discussing the guided-reading questions every week, each book 
club identified key moments that related to character development, setting, 
figurative language, or themes and added those key moments to what we 
called the “Storyboard Hallway Posters.” These were super large sheets of 
butcher paper that were taped to the walls of our hallway.

Learn more about Monica

Students adding The Hate 
U Give by Angie Thomas 
to their Storyboard 
Hallway Posters.

https://www.nationalbook.org/national-book-awards/years/
https://www.nationalbook.org/national-book-awards/years/
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YEAR IN REVIEW

SAMANTHA LYONS
Tucson, AZ

Catalina High School
9th–12th grade English Language Development

In “Making Content Accessible: ELL’s and Graphic Novels,” students were 
introduced to graphic novels as whole class texts and engaged in activities 
and discussions to increase proficiency and confidence in reading. Samantha’s 
students are linguistically diverse and emergent English language learners, so 
centering visual texts to support reading and language learning was important. 
Integrating student reading opportunities daily in multiple forms—and in more 
than one environment—with consistency and modeling encourages a love of 
reading and, at least, the knowledge that one can read, respond, and be heard.

To learn more about how Samantha engaged students in reading for pleasure, 
see the following classroom activity below:  

Family Portraits
Duration: 2–4 days 
Materials: Blank 11x13” white paper, colored pencils, laptop or phone for 
tracing/drawing

After reading the family introduction in Mexikid by Pedro Martin, students 
received a visual template with a section for the students to draw a family 
portrait and a blank space for the students to describe their family. I created 
an example family portrait to model the activity to the students. Then, students 
drew and wrote about their families. Students with low English proficiency 
drew and filled in the text boxes with English phrases. The result of this activity 
was a booklet of beautifully illustrated and colored family portraits, and a 
memorable project that showcased students’ families and journeys.

Learn more about Samantha
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SAMANTHA MOSHER
Brooklyn, NY

Clara Barton High School
9th–12th grade Literacy Intervention 

YEAR IN REVIEW

“Barton Literary Society” focused on building reading motivation and joy around 
independent reading for struggling high school readers. In conjunction with structured 
literacy intervention, students were provided with a classroom library with high-interest, 
culturally relevant books at a variety of reading levels. Students were given daily 
opportunities to read books of their choice, and engaged in collaborative discussion, written 
reflection, and recommending books to each other. We had monthly silent reading parties 
where students came to class, read silently, shared a bit about their books, and read again.  

To learn more about how Samantha engaged students in reading for pleasure, see the 
following classroom activity below:  

Silent Reading Party
Duration: one class period a month throughout the semester 
Materials: high-interest, culturally relevant books at a variety  
of reading levels

Approximately once a month, students had a “silent reading 
party.” Inspired by the silent reading parties around the country 
and through Reading Rhythms, I structured the activity so that students had time for 
independent reading and time for socialization connected to books.

For a 45-minute period, students took about 5 minutes to get settled, get snacks, and go over 
expectations. This was followed by a 15-minute independent reading session, followed by a 
discussion prompt where students had three minutes to discuss that prompt with at least two 
classmates. We repeated this process a second time with a different prompt. The discussion 
prompts were primarily reflective, focusing on questions such as how students felt about the 
book, who they might recommend it to, the pace of the plot, and if it worked for them.

Learn more about Samantha
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THE BRIGHT SPOTS: MOMENTS AND REFLECTIONS 

WHAT WAS A MEMORABLE MOMENT OR 
BRIGHT SPOT IN YOUR FELLOWSHIP?

The day my students asked to 
extend their ten minutes of silent 
reading for five more minutes. 
And then another five minutes. 
That and the constant passing 
around and recommendation 
of books. Most often students 
recommended graphic novels to 
each other. One of the favorites of 
my most reluctant readers was the 
Surviving the City series by Tasha 
Spillett and Natasha Donovan. 
The students also became HUGE 
fans of Hannah V. Sawyer. They 
loved seeing her at Teen Reads 
and her books are really popular 
in our classroom library.”

— Samantha Mosher

“At the end of the ‘Book Choice 
Project,’ students were so excited 
by the books that each book 
club read that they wanted to 
swap books and do a second 
round of book clubs. This showed 
that students are not only eager 
to read, but also are heavily 
influenced and inspired to 
engage in stories suggested by 
their peers. Peer-to-peer sharing 
really creates a different kind of 
dynamic and authenticity to the 
reading experience.”

— Monica DeGarmo

“A young man was talking about 
the Titanic, arguing to his peers 
that it was a ‘real thing.’ I handed 
him a Spanish graphic novel on 
the Titanic called Sobreviví el 
naufragio del Titanic, 1912 by 
Lauren Tarshis. His body jolted in 
his seat. ‘Yes!’ he said.”

— Samantha Lyons

“I loved seeing students’ attitudes 
toward reading shift in real 
time. At the start of the unit, one 
student shared, ‘Last time I read 
a book was last summer because 
my mom made me.’ After reading 
several sections of the novel, 
students began saying, ‘I like this 
book!’ and ‘Why can’t we just stay 
in your classroom and read it all?’ 
Moments like these reminded 
me how powerful it can be when 
students encounter books that 
feel relevant, emotional, and 
connected to real life.”

— Gladys Nunez Flores
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THE BRIGHT SPOTS: MOMENTS AND REFLECTIONS 

WHAT WAS A MEMORABLE MOMENT OR 
BRIGHT SPOT IN YOUR FELLOWSHIP?

“One student noted that moving to the US was the first time they experienced 
formal schooling and that learning to read, in addition to learning English, was a 
significant challenge. But they also noted that through this project, they saw how 
reading connected to everything in their life currently, and in the future, including 
school, jobs, relationships, and more. This was a powerful reflection from a 
student who had previously been significantly disengaged from school.”

— Mignon Combs

“A particular bright spot has 
been observing how students 
see themselves reflected in 
literature. Many have made 
authentic connections to the 
characters’ cultural backgrounds, 
challenges, and personal 
growth. These connections have 
elevated classroom discussions, 
allowing students to draw from 
their own lived experiences and 
perspectives in meaningful ways.”

— Christopher Love

“One of the bright spots of this 
project was seeing the students 
connect with characters of similar 
and different backgrounds, and 
exploring their own cultural 
identities through reflection and 
discussion. While reading Huda F 
Cares? by Huda Fahmy, students 
had thoughts and reactions to the 
main character’s family praying in 
public. It sparked a conversation 
around differences in cultural and 
religious practices.”

— Jade Jacobs
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HOW COULD YOUR PROJECT—OR OTHER LESSONS 
FROM YOUR CLASSROOM—HELP TEACHERS IN 
SUBJECTS OTHER THAN ELA INCORPORATE READING 
FOR PLEASURE INTO THEIR CURRICULUM?

“To incorporate reading for pleasure in 
a curriculum, there must be content that 
students can relate to and opportunities 
for them to discuss ideas, topics and 
reading experiences among their peers to 
increase learning. I believe using pictures 
and videos or other visual media in student 
work helps bring the content to life and 
boosts reading engagement.”

— Samantha Lyons

 
 

“I believe reading for pleasure can 
happen in any classroom when texts are 
connected to meaningful content and 
student interests. Science teachers can 
use books, articles, memoir excerpts, 
or poetry tied to environmental issues, 
health, or discovery to spark curiosity 
and discussion in their students. Social 
studies, math, art, and elective teachers 
can do the same by selecting engaging 
texts that humanize their subject matter 
and give students opportunities to reflect, 
discuss, and enjoy reading without always 
attaching a formal test or grade.”

— Gladys Nunez Flores

“Struggling readers need space to 
explore texts that are both challenging 
and accessible. Finding texts that will 
draw kids in, especially pulling from the 
amazing graphic nonfiction titles available 
for teens, is a plus. Building in time for 
your students to read during school 
and providing a variety of books that 
connect with the curriculum can increase 
engagement and build community.”

— Samantha Mosher

 

“The ‘English Language Arts Family 
Literacy Project’ demonstrates how 
reading can extend beyond the ELA 
classroom by positioning literacy as a 
shared, meaningful experience between 
students and their families. When reading 
becomes a family-centered activity, it 
increases student buy-in and helps shift 
reading from a school task to a more 
authentic and enjoyable habit.”

— Christopher Love

CREATIVITY & CONNECTION
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HOW DO YOU HELP CREATE A POSITIVE RELATIONSHIP 
WITH BOOKS AND READING FOR YOUR STUDENTS?

“In our classroom we have an expansive 
definition of what counts as reading: 
graphic novels and comic books? 
Reading. Novels in verse? Reading. 
Word count barely hits novella length? 
Reading. Big doorstop of a book 
that you read while listening to the 
audiobook? Reading. Allowing choice 
of what to read along with developing 
a library that has a variety of texts, 
particularly focusing on books where 
students see themselves and their 
experiences reflected, helps students 
feel a sense of belonging.”

— Samantha Mosher

 
“I help create positive relationships 
with reading by choosing texts that 
feel relevant, emotional, and thought-
provoking for middle school students. 
I also build in read-aloud time, student 
discussion, creative responses, and 
reflection so reading feels interactive 
rather than performative. Most 
importantly, I try to model enthusiasm 
for books and remind students that 
reading can be for enjoyment, curiosity, 
comfort, and personal growth—not just 
school assignments.”

— Gladys Nunez Flores

“I incorporate choice as much as I can for students 
when it comes to reading a novel. This includes not 
only providing opportunities for students to select 
their text of choice (i.e. through ‘Small Book Clubs’), 
but also in the ways that students present their 
learnings as they read, whether that is visually, via 
a presentation, written work, or acting out a scene. 
Students engage with literature in many ways and 
part of cultivating a positive relationship with books is 
to celebrate the different ways we can learn, process, 
and connect with stories.”

— Monica DeGarmo

 
“I talk quite a bit about books casually. When 
students ask what I did over the weekend, I always 
try to mention something that I read, whether it 
is a book, article, blog, etc. Students hearing that 
the adults around them willingly read is important 
in normalizing and making visible what and who a 
reader can be. I regularly recommend books and 
articles to students based on what I know of their 
interests. I will sometimes print out articles related to 
random discussions I’ve had with students.”

— Mignon Combs

 
“As the school librarian, it starts with access. I make 
sure the books students want to read are readily 
available and if they aren’t, I make sure to order 
them or borrow them from the public library.” 

— Jade Jacobs

CREATIVITY & CONNECTION
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A Recommended Reading List
Curated by the 2025/26 NBF Teacher Fellows

TEACHER-PICKED, STUDENT-APPROVED

Middle School  
6th–8th grade

A Sea of Lemon Trees: The 
Corrido of Roberto Alvarez  
by María Dolores Águila

A Bird in the Air Means We Can 
Still Breathe  
by Mahogany L. Browne

Tortilla Sun  
by Jennifer Cervantes

Huda F Cares?  
by Huda Fahmy

The Boy Who Harnessed the 
Wind  
by William Kamkwamba

Hatchet  
by Gary Paulsen

The First Rule of Punk  
by Celia C. Pérez

High School  
9th–12th grade

The Corruption of Hollis Brown  
by K. Ancrum

Sunrise on the Reaping  
by Suzanne Collins

Mexikid  
by Pedro Martín

Baho  
by Roland Rugero

Truth Is  
by Hannah V. Sawyerr

Surviving the City  
by Tasha Spillett and  
Natasha Donovan

(S)Kin  
by Ibi Zoboi
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ABOUT THE TEACHER FELLOWS

MIGNON COMBS is a writer, storyteller, and secondary English Language Arts 
educator grounded in emancipatory pedagogy. They served as editor-in-chief of 
the UCLA Prison Education Program’s Liberating Fictions anthology, a UCLA 
Undergraduate Research Fellow (URC-HAAS URFP), and a Vocal Justice Teacher 
Fellow. Mignon also co-founded and co-hosts Diseducation, a podcast exploring 
the leaky teacher diversity pipeline. Mignon believes that language empowers us to 
imagine a liberated future, and views storytelling—the coming together of reading, 
writing, and community—as a critical tool to build more equitable classrooms and a 
more connected world.

MONICA DeGARMO is privileged to be an ELA teacher of Detroit Public Schools 
Community District where she teaches 10th grade English, AP Literature, and AP 
Seminar at Marygrove High School. Her passion is place-based learning. Whether 
that’s kayaking the Detroit River to learn about prohibition in relation to The Great 
Gatsby or camping in Sault Ste. Marie, Michigan after reading The Firekeeper’s 
Daughter. Monica loves finding creative ways to engage in history and literature 
with students. She and her husband live down the street from Marygrove and if the 
temperature is above 50 degrees, you’ll likely find her in the garden.

JADE JACOBS is a middle school librarian at George J. Ryan Middle School (216Q) 
in New York City. Ms. Jacobs earned her Bachelor’s of Arts at Howard University 
where her passion for literacy and education was ignited while teaching in the District 
of Columbia Public Schools. Her experiences teaching reading and writing with 
elementary students and working as a bookseller led her to pursue librarianship. Ms. 
Jacobs has over a decade of experience teaching and mentoring youth in schools 
and libraries, using literacy and literature to connect with students, develop lifelong 
readers, and foster twenty-first-century skills.

CHRISTOPHER LOVE is a 6th grade English Language Arts Teacher and 
Instructional Lead Teacher at Camino Real Middle School in Las Cruces, New Mexico. 
Currently, Christopher serves on the Las Cruces Public Schools Equity Council. 
He holds a master’s degree in Education (Curriculum & Instruction) with a focus on 
Language, Literacy, and Culture from New Mexico State University. Christopher is 
passionate about education, reading, faith, and family. His favorite book is Water 
for Elephants by Sara Gruen. Outside the classroom, Christopher enjoys watching 
and attending sports events, participating in his church community, and going on 
adventures with his family.
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ABOUT THE TEACHER FELLOWS

SAMANTHA (SAMI) LYONS teaches English Language Development at Catalina 
High School in Tucson, Arizona. Her students have been celebrated by her district’s 
Multicultural Curriculum Department for consistent use of multicultural texts and 
engagement in literacy activities. Sami holds a bachelor’s degree from Oberlin 
College and master’s degrees from Purdue University and the University of Arizona. In 
her third year of teaching high school, she eagerly anticipates her multilingual students 
and the beautiful symphony of sounds they bring with them.

SAMANTHA (SAM) MOSHER, a veteran Literacy Specialist and teacher leader, 
has worked with students and teachers from K–12 as an interventionist, classroom 
teacher, and coach since 2006. Since 2011, she has worked as a teacher educator and 
currently teaches in the Literacy Education program at Hunter College. She holds a 
BA in English (Ithaca College), a Reading Specialist MA (Teachers College, Columbia 
University), and an MSEd in Educational Leadership (Hunter College). Sam lives in 
Brooklyn with her partner and step-kid, along with a small opinionated dog named 
Valentina and a spicy kitty named Lentil.

GLADYS NUNEZ FLORES is a 6th grade Science teacher with seven years of 
experience and a passion for both literacy and STEM. As her school’s Project Lead 
The Way (PLTW) lead teacher, she has a passion for integrating hands-on learning with 
creative ways to spark a love of reading in students. Gladys is committed to creating 
inclusive, hands-on learning experiences that empower all her students. Outside the 
classroom, she enjoys remodeling projects, spending time with her family, and any 
outdoor sports or exercise.


